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The Spiral of Inquiry was developed by Dr. Judy Halbert and Dr. Linda Kaser. The Spiral of Inquiry 

supports schools/networks in taking an inquiry-oriented, evidence-based approach to learning 

and teaching – one that focuses on making the education system more equitable through the 

provision of high quality learning opportunities for all young people. The Spiral of Inquiry has six 

key stages: scanning, focusing, developing a hunch, new professional learning, taking action and 

checking that a big enough difference has been made. At each stage in the spiral, three questions 

are asked: What is going on for our learners? How do we know? and Why does this matter? The 

Spiral of Inquiry is about listening to learners and reflecting on our own practices as educators. 

The spiral image captures the nature of inquiry – a continuous process and not a fixed cycle. The 

six key stages in the framework help school teams take a disciplined approach to professional 

inquiry, but inevitably, the true process will be messy and you will move between the stages as 

needed. The spiral is never complete – new learning always brings about new questions, ways of 

knowing and new opportunities for our learners. 

 

 

 

 

 

 

 

 

 

 

 

 



 

Scanning 
What is going on for our learners? 

 
Kumsheen Secondary School is set on the unceded, ancestral territory of the Nlaka’pamux people 

and is the hub of Secondary learning in rural Lytton, BC. Situated at the confluence of the Fraser 

and Thompson Rivers, Kumsheen Secondary supports approximately 60 students from Grades 8 

through 12. 98% of our student population declare indigenous ancestry and we are grateful to be 

able to connect and learn together with the surrounding communities of Cook’s Ferry, Nicomen, 

Lytton First Nation, Skuppah, Siska, and Kanaka Bar. The culture of Kumsheen is one that 

prioritizes community and a caring environment while promoting high academic expectations, 

experiential learning and social belonging. Over the past 3 years school staff have worked 

towards strengthening relationships with students, families, community and the local 

environment within the contexts of place-based and experiential learning opportunities.  

 

Our educating team engaged in the scanning section of our Action Plan for Learning with the 

hopes of applying a wide range of perspectives and experiences to support our assessment of 

‘What is going on with our learners’. Utilizing the guiding questions attributed to the Scanning 

phase of the “Spirals of Inquiry” by Judy Halbert & Linda Kaser (2014), staff reviewed data 

collected from the 2018-2019 Provincial Student Learning Survey, September 2019 Student 

Connections Survey results and September 2019 Parent Consultation form for indigenous 

students. Results from this data were discussed as a group and learning experiences from staff 

contributed to support the emergence of the following key findings: 

 Students as a whole feel connected and positive about the relationships they have and 

are developing with educators and staff in our School. 

 Responses from students vary significantly between data sources, and there is work 

needed to ensure clarity in learning intent, purpose, experience and connection to the 

learner. 

 Many learners are superficial in their ability to articulate and express in their own 

words a detailed response to the question, “What are you learning, and why it is 

important?” 

 Our students have a strong will to succeed. 

 

Data taken from the 2018-2019 Student Learning Survey and September 2019 Student 

Connections survey compose the baseline for supporting the development of this Action Plan.   



Focus 
What will have the biggest impact? 

 
Focusing uses information from the scan to begin to clarify where energies need to be invested. 
This requires members of the educating team to collect further information to clarify and reflect 
on what is happening and bring focus to priority of next steps. Staff maintained the priority to 
ensure that students felt connected, cared for and safe within their school and learning context, 
but felt that there existed an opportunity to build capacity around the language of learning. Areas 
of new focus developed around the desire to make learning more visible within the school and to 
support students to confidently articulate what they were learning and purpose of the learning 
they were engaged in.  
 
The desired focus for our inquiry would be to explore opportunities to increase student voice and 
engagement through an overall commitment to communicating student learning via: 
 

 A focus on deeper forms of learning 

 Making learning more visible throughout our school 

 Use of descriptive coaching and formative assessment routines 

 Educator collaboration to provide continuity and shared language for learners 
 
 
  



Hunch 
What is leading to this situation? How are we contributing to it? 

 
Developing a hunch involves focusing on how the educational professionals in schools are 
contributing to what’s working and what is not. The focus on a hunch is about professional 
practices, and opening up our collective thinking to possibilities.  
 
The staff felt that if educators themselves were not explicit in identifying the purpose and 
connections of lessons and activities to students, that it was not reasonable to expect students to 
be able to generate the language of the learning intentions back to themselves or others. Staff 
also recognized that learners find motivation and success in varied contexts of learning and that it 
was important to make this learning and thinking more visible.  
 
There existed an opportunity for educators to collaborate together to find shared, and consistent 
mediums to provide descriptive, formative feedback and to then also give opportunity for 
students to engage in it as well.  
 
  



Learn 
What do we need to learn? How will we learn this? 

 
Professional learning to meet the needs of this Action Plan will be done to help teachers to 

identify ‘How and where we can learn more about what to do?’ The focus of this learning will be 

to help the educating team to test out their hunches about what is leading to this situation for 

our learners (Halbert & Kaiser 2013).  

Areas of professional learning that emerged from our hunches included: 

 A focus on deeper formative assessment practices to support student communication 

of their own learning 

 Strategies and techniques for making learning and thinking visible 

“The primary purpose of education is to help students to exceed what they think is their 

potential. To see in students what they may not see in themselves and to imbue them with 

passion for learning” (Hattie, 2018).   

In the article, The Role of Assessment in a Learning Culture, researcher Lorrie Shepard shares 

that, “we have not only to make assessment more informative, more insightfully tied to learning 

steps, but at the same time we must change the social meaning of evaluation. Our aim should be 

to change our cultural practices so that students and teachers look to assessment as a source of 

insight and help instead of an occasion for meting out rewards and punishments”(p.10). She goes 

on to share that strategies  that include dynamic assessment, assessment of prior knowledge, the 

use of feedback, teaching for transfer, explicit criteria, student self-assessment, and evaluation of 

teaching are key in working to shifting practice. 

It is our hope that in this learning our educators will be able to embrace and reflect on behaviors, 

practices and mainframes that will most benefit students’ success. In the research conducted for 

Hattie and Zierer’s 10 Mindframes for Visible Learning, they identified the following 

characteristics as key for the foundation of taking meaningful action for success in schools:  

 Thinking of and evaluating your impact on students’ learning 

 Conveying success criteria  to learners 

 Building positive relationships 

 Value of assessment and feedback for teachers 

 Working collaboratively with a sense of community 

 Notion that learning needs to be challenging 

 Generating powerful dialogue  and a balance between talking and listening 

  



 

Professional Learning Timeline 

The learning journey for members of the educating team in subsequent years will be informed by 
the results of the checking process; and continued scans for impact leading to student success. It 
is our hopes to engage in professional learning guided by key resources to build educator capacity 
through the following progression as part of our 5 year inquiry.   
 

Year One (2019/20):   

Goal: Engage meaningfully in evidence based behaviours or Mindframes that 

educators need to adopt in order to maximize student success. Critically analyze 

the importance of feedback on promoting student ownership of learning. 

Resource: 10 Mindframes for Visible Learning: Teaching for Success, Hattie, 

J. and Klaus Zierer; Visible Learning Feedback, J. Hattie and Shirley Clarke 

 

Year Two (2020/21):   

Goal: Create an environment where learners at every level are empowered to take 

risks in pursuit of learning and growth, rather than perfection. 

Resource: Learner Centred Innovation, Katie Martin; Tools for Teaching 

Conceptual Understanding: Designing Lessons and Assessments for Deep 

Learning, Stern J., Ferraro and Mohnkern 

 

Year Three:   

Goal: Focus on engagement, understanding and independence for all learning. 

Making thinking visible throughout our school. 

Resource: Making Thinking Visible: How to Promote Engagement, 

Understanding and Independence for all Learners, Richart, Church & 

Morrison 

 

Year Four:  

Goal: Assessing and Leading meaningful reflection and engagement in quality of 

work. Supporting the creation of authentic, meaningful presentations and 

exhibitions of learning. 

Resource: The Art of Excellence, Ron Burger 

 

Year Five:  

Goal: Reflection on Competencies. How has our work supported students to 

become more creative; and deeper critical thinkers? Support authentic articulation 

of next steps and progression of life-long learners. 

Resource: Leaders of their own Learning, Ron Burger 
 



 

Take Action 
What can we do to make a meaningful difference? 

 
Taking action is about thinking more deeply about new ideas and using them to inform action. It 
involves understanding that when doing something differently, effectiveness is judged by the 
impact on learners and their learning; and also understanding why some practices are more 
powerful than others. Last year’s goal was to engage meaningfully in evidence based behaviours 
or Mindframes that educators need to adopt in order to maximize student success while critically 
analyzing the importance of feedback on promoting student ownership of learning. 

This Year 
This year the staff at Kumsheen Secondary School will engage in ongoing professional learning 

and collaboration focused on the goal of: 

 Creating an environment where learners at every level are empowered to take risks in 

pursuit of learning and growth, rather than perfection. 

Staff will seek to engage meaningfully in evidence based behaviours that educators need to adopt 
in order to maximize student success; critically analyzing the importance of feedback when 
promoting student ownership of learning. 
 
We will be seeking opportunities to students to showcase their learning in alternate mediums 
that reflect our current learning environment, and increase our focus on practices previously 
learned that support student agency, voice and confidence. 
 
Professional learning will be structured throughout the year with opportunities to engage in 
learnings scheduled for monthly staff meeting times, bi-weekly collaboration blocks with peers 
and School based professional development days. Learning will be focused on; but not limited to 
research shared in the following resources: 
 

 Learner Centred Innovation, Katie Martin (2018) 

 Tools for Teaching Conceptual Understanding: Designing Lessons and 
Assessments for Deep Learning, Stern J., Ferraro and Mohnkern (2017) 

 
 
Educators will have the opportunity to collaborate with the District Vice-Principal of Inclusion to 
strengthen their instructional and inclusive learning practices.   

   



Check 
Have we made enough of a difference? How do we know? 

 
The purpose of shared inquiry is to make a difference in valued outcomes for learners. Because a 
change in practice does not always equate to a change or improvement in outcomes, it is 
important to check and reflect on changes throughout the course of the inquiry.  
 

Checks that we will use to inform our inquiry throughout this year will 

include 
 

 Teacher Counsellor check-in to “How are you doing with your learning” survey 
 

 Student led Exhibitions of Learning 
 

 Analysis of student data from 2018-2019 Baseline Data for:  
 Student Learning Survey – Student Response Data 2019-2020 
 Student Connection Survey 
 Grade 10-12 Provincial Literacy Assessment 
 Graduation Rates 

 

Analysis of data from our Baseline form the 2018-2019 school year showed progressive 

development in areas of showing our learning in different ways, taking ownership of our learning 

and ability to articulate what we are learning and why it is important. All other areas stayed the 

same or showed a decline in reports of ‘agree’ or ‘strongly agree’. Considerable stretches were 

identified when students were asked if about general interest in coursework and if classes began 

with reviews of prior learning.  

Staff reflection on their own professional learning shared the need for increased accountability 

towards goals for personal professional practice, and the need for specific goals to be set for each 

collaboration and learning session. A more rigorous commitment to measuring student learning 

feedback and data collection throughout the school year is also a renewed commitment for this 

year. A significant turnover in teaching staff is noted for this and the prior school year; and 

current staff intend to prioritize building meaningful relationships and connections with students 

through the fall of 2019. 

 
 

 

 



 

Student Learning Survey – Student Response Data 2018-2020 
 

    

  

 Student Learning Survey Questions Grade 10 Students Reporting 

 “Agree” or “Strongly 
Agree” 

OR 
“Many Times” or “All Times” 

  2018-2019 2019-2020 

A
ss

es
sm

en
t 

At school, do lessons often begin with a review of 
what was done in the last lesson? 

50% 11% 

At school, are you taught to explain, as you work, 
the way that you solve problems? (For example, 
describing step by step how you figured something 
out) 

40% 40% 

Are you taught to show your learning in different 
ways?  

30% 50% 

Do you know what things are considered when 
your work is marked? 

60% 40% 

En
ga

ge
m

en
t 

in
 

Le
ar

n
in

g 

At school, do you get to work on things you are 
interested in as part of your course work? 

40% 10% 

At school, do you get to work together on projects 
with your classmates? 

60% 60% 

At school are you taught to take ownership or 
control of your learning? 10% 20% 

Fe
ed

b
ac

k At school are you helped to understand how you 
can improve your learning? 

30% 20% 

When you do not understand something at school, 
is it explained again in other ways? 
 

20% 20% 



1. Student Connections Survey September 2019 / 2020 

   

 

 



 

2. Provincial Literacy Assessment Data   January 2020 
 

2019-2020 SY 
Emerging 

% 
Developing 

% 
Proficient 

% 
Extending 

% 

Grade 10 0 29 71 0 

 
 

3. Graduation Rates 
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